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Welcome to the Wonder Learning Partnership

We do hope you have enjoyed a relaxing summer
break and have returned full of anticipation for
what the new school year will bring. C on t en t S

School News
As we welcome new and familiar faces through our school gates,

we know we are key to our pupils’ learning experience and creating
the opportunities for them to thrive. In this issue, Gareth Davies, Exam results
Trust Head of Curriculum and Assessment, opens the conversation
about how our new Wonder curriculum is designed to focus on

knowledge — what will children need to know each year and what The Curriculum Conversation
changes as they progress?

The Deep Competition

Safeguarding

Operations and Compliance

. ) o ) Governance
Our new curriculum also focuses on creatlng enrlchlng experiences

for our pupils in and outside the classroom. With this comes the Vacancies
ever-important Risk Assessment, read on to find out how critical our

. . ) . Training Courses
Operations and Compliance team are in supporting our schools.

“Wonder is the beginning of wisdom” Socrates

Our Values

Educate Empower Engage

We are committed to We will empower our whole We will engage in best
educating the whole school community through practice to develop the
child and believe every support, development, personal qualities and
child should reach and value in the pursuit aspirations of pupils
their potential. of excellence. and staff.

We welcome any school partner into the Wonder Learning Partnership and look forward
to hearing from you. Our team is here to help across a breadth of areas whether this is

peer to peer support, compliance, curriculum development or if you are seeking to
join our Trust. Please get in touch at office@wlp.education.

(iZ
¥ Wonder

*\, Learning Partnership

Educate | Empower | Engage | Enrich

Wonder Learning Partnership is part of the Wolds Learning Partnership, a company limited
by guarantee, registered in England and Wales with Company Number: 10518602
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% Wonder School
Family News

Enrichment takes off to new heights!

It is commonly said, “It's not rocket Science”. Well at Woldgate School in the Design & Technology
department, that is exactly what it is! Whether your dream is to be an astronaut one day or you're
looking for a new hobby, becoming a rocketeer is a fascinating and exciting activity for people

of all ages. During the latest Design & Technology Club, a group of DT Subject Ambassadors,

from Years 7 — 9, have built several rockets of various shapes and designs. On launch day,

pupils gathered in Design & Technology with excitement, ready to make the final preparations

for launch. Parachutes were checked and double checked, the rockets were given a final
maintenance check and then the explosives and igniters were inserted and prepared, all of
which was done by the pupils under very close observation from Mr Stathers. Once we were

all happy with the preparation, it was time to move to the launch site on the school
field. Mission Control was set up, the launch pads were in position and cordons
for supporters were also ready.

There was much excitement as smoke billowed out from the rockets during
take-off. The first rocket launched straight up at a force of 10.7 Newtons
climbing higher and higher for 50 seconds, reaching altitudes more than
1000ft. The parachute deployed, cheers went up from all rocketeers and
supporters as we all watched as the rocket slowly fell back to ground. Our
first ever launch was a momentous success! The rocketeers took turns to
launch a total of 9 rockets, each without a single problem, which is credit
to the time, effort and quality of design and creating each pupil put into
their rockets. After the final launch when the last rocket took flight, big
cheers went up too. Here is to the next round of Rocketeers and Rocket
Club, adding to our already formidable group of young designers.

ISSION
ONTROL

We are really looking forward to seeing what the enrichment offer is
across our schools during the next academic year!

I'm an T1-Year-0ld......
.. GET ME OUT OF HERE!

Year 6 pupils at Pocklington Junior School wowed audiences with their
performance of the musical ‘I'm an 11-year-old..GET ME OUT OF HERE!'
held at the Pocklington Arts Centre. Complete with trials, challenges and
snapshots of the wild and weird things experienced by 11-year-olds, the
show demonstrated what a real jungle primary school can be! With
plenty of toilet humour and the best excuses for lateness and unfinished
homework, the children’s performance was outstanding. Congratulations
to the cast, crew and colleagues involved in the performance and of
course to parents, carers and families for supporting them. The pupils
were extremely fortunate to use their community arts centre to perform on
a stage where so many great acts have also wowed audiences — thank
you to Pocklington Arts Centre.

Page 3




Wonder School Family News

Local Community Enriching Learning

The Melbourne Primary School community came together to support the pupils’ curriculum
learning on Sow, Grow and Farm. The school welcomed farmers and producers from the local
area along with their sheep, goats, cows, geese, hens, farm machinery and crop samples.

The day provided a real opportunity for the children to deepen their level of understanding of what they had learned in the
classroom. Their eyes were opened to how technical modern-day farming can be from GPS mapping crops to breeding
different varieties of livestock. Nothing enthralled them more though than the back-to-basics use of manure! Learning
about soil filtration and how important manure and bugs are for the growth of crops was fascinating and something most
of us probably take for granted. The children had the opportunity to taste produce, handle crops and feed, learn about dairy
farming, animal tagging and see how to use field GPS coordinates.

A huge amount of effort went into the organisation of the event by staff at the school as well as within the Wonder team, as
you will learn from our Risk Assessment article. We would like to say thank you to colleagues for taking the children’s learning to
new levels and to the community who supported this initiative wholeheartedly giving their time and knowledge to provide an
invaluable insight into the curriculum topic.




Wonder School Family News

Artistic talent
shining through

We never cease to be amazed at the
talent our children demonstrate in their
learning. Last term, Class 3 at Stamford
Bridge Primary School created super
paintings in the style of Lowry. Entitled
‘Coming into the playground, you can
see for yourself how focused the children
were in recreating Lowry's style.

The Year 3 art topic ‘People and Places’
teaches children about the genre of
figure drawing. They study the figure
drawings and urban landscapes of the
artist LS Lowry and create artwork to
show scenes from their school. Lowry’s
distinctive style of painting, best known
for urban landscapes is captured
beautifully here by a Year 3 pupil.

ORTHCEE®

An Anthology by the First Story Group at
Longcroft School and Sixth Form College

Edited by Vicky Foster

FIRST STORY

o 8
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to win a trip to The Deep!




School

. -

To our Pupils and Students

There has been plenty to celebrate this B
summer across both Woldgate School ¢
and Sixth Form and Longcroft School b
and Sixth Form for both GCSE pupils and
A Level students. e

ense

1

T

We are incredibly proud of the resilience shown by our young people and L "‘ '!H_'
how they have continued to achieve, reaching their potential with such rJ "5 .
hard work and determination. We are extremely grateful for the unrelenting o 4
support and encouragement from colleagues and families which has had ﬁ?

such a positive impact on our pupils and students.

Twins, Katy and Edward Brown have both been celebrating top results in

their GCSEs and are excited about joining the Sixth Form at Longcroft School
next term. Katy said, “I'm very happy. | got everything | wanted and will stay
on to do A Levels in Art, Theatre Studies, Sociology and English Literature. I'd
love to become an art teacher. I've really enjoyed my time here. It's a really
good school.” Her brother talked about the challenges Covid had presented.
He said, “As someone who’s had mental health issues, the pandemic affected
me a lot, but you get to results day and appreciate all the effort you put it to
overcoming those challenges. Despite the disruptions there’s been a really
good and supportive atmosphere here and | enjoyed it.”

F 7‘ Rosie Kennedy, who has been at
Woldgate School since Year 7, achieved three
’F A* grades in French, Maths and Chemistry, and
is heading to Oxford University to study French
and Linguistics. She said, “I'm very happy, but
still a bit in shock. I've enjoyed my time at
Woldgate School and all my teachers have
been very supportive”.

Woldgate
Sixth Form
Collis Emily Hare achieved the A* and two A grades
she needed in Biology, Maths and Chemistry
to study medicine at Newcastle University,
and spoke about the difficulties of sitting for
A Levels in 2023 without having done GCSEs.
She said, “It's been really hard because we
didn't have actual exam experience. But
we had two sets of A Level mocks which
helped. 'm so glad | stayed on at Woldgate
School for Sixth Form, as the teachers have
been so very helpful and supportive. | was
worried | wouldn't get the results | needed
but I'm honestly over the moon.”




afeguarding

County Lines, Cross Border
Gangs and Cuckooing

What is County Lines?

‘County lines’ is the term used to describe the o i 7P
approach taken by gangs originating from large
urban areas, who travel to locations elsewhere
such as county or coastal towns to sell class

A drugs. Gangs typically recruit and exploit
children and vulnerable young people to courier
drugs and cash. Typically, users ask for drugs
via a mobile phone line used by the gang.
Gangs can recruit children from their own
area - often ‘clean skins’ who are less likely to
look out of place. Couriers travel between the
gang’s urban base and the county or coastal
locations on a regular basis to collect cash
and deliver drugs.

Involvement in County Lines

Gangs or organised crime groups recruit children and young
people through deception, intimidation, violence, debt
bondage and/or grooming. This could be to hold items or
be in the form of a ‘runner’ in the county location to make
cash deposits into bank accounts registered to associates
or family members of members in the urban location.

Despite gangs often consisting of larger groups, only a
small number of members will be present in each county
location at any given time, usually 2-4 individuals. Gang
members could be rotated between county locations to
try and evade detection. The presence of larger groups
would usually be in response to conflict, as a show of
strength.

Gang members are often associated to an urban
street gang linked to their home borough. This
additional affiliation can cause enhanced tensions
amongst rival gangs in county locations and include
violent incidents generated by feuds in the home
borough.

Gangs must establish a base in the county location
to develop a market. Gangs take over addresses

of local vulnerable adults by force or coercion. In
some cases social housing accommodation has
been targeted by the gangs who have identified
vulnerable children, young people and adults

who reside in these properties.

"8
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What is Cuckooing?

This usually involves identifying vulnerable people who may
use drugs and alcohol, or people who may be vulnerable
due to mental or physical health impairments, single
mothers and female sex workers. The dealers then coerce,
and sometimes threaten the vulnerable person into allowing
them to take control of their home so they can use it to store
and sell drugs.

Involvement in Cuckooing

The victims of cuckooing tend to live in social housing and
the dealers will either stay in the property to deal drugs
themselves, or will get the householder to deal on their
behalf, travelling back and forth to their home areas to
restock.

Some of the dealers are criminals by choice and some have
been coerced and exploited by organised crime groups or
gangs to work for them.

People targeted are often unable to protect themselves
from being exploited as they may be:

. Drug users or ex-addicts
. People with mental health issues

. People with physical disabilities or cognitive
impairments

. People with learning disabilities

. Single mothers

. Female sex workers

. Older people who are socially isolated

Criminals use a range of clever tactics to manipulate and
exploit others, such as:

. Offering drugs in exchange for use of the person’s home
«  Offering friendship or sex

. Giving gifts or paying bills

. Using coercion, force or threats of violence

Gangs are also known to utilise consenting adults to assist
criminal activity. The common form of assistance provided
by them is allowing the use of their home address to
running and holding drugs. It is important to think about any
children who may reside in the property who will be affected
and possibly involved as a runner. In addition women are
reported to be used to book hotels, hire cars and identify
addresses for cuckooing.

Women who have entered into relationships with gang
members are often subject to coercion and control and
domestic abuse. In some cases women can be sexually
assaulted or threatened with sexual assault and can be
exploited for sex in payment for drugs.

"8
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How to spot signs of
Cuckooing?

Sometimes, the person being exploited has no idea that
they're being used or is simply too afraid to speak up, which
can make it very difficult to spot what's going on.

If you're concerned that someone you know is a victim of
cuckooing, look out for the following warning signs:

. The person’s address has been taken over and they
appear scared, threatened or coerced

. Increased callers at a property

. Increase in cars/taxi’s pulling up for short periods of
time

. Different accents being spoken at a property

. Increased antisocial behaviour at a property

. Not seeing the person for long periods of time

. Unfamiliar vehicles regularly seen at the property

+  Windows covered or curtains closed for long periods

. Having more money, clothes, jewellery or other items
that they usually couldn’t afford, such as a new phone

. Becoming unusually withdrawn or other changes in
behaviour

. Misusing drugs or alcohol

Violence is used regularly in order to establish and maintain
county lines, it is directed towards drug users who fail to pay
their debts or individuals who are accused of stealing from
the gang, such as runners.

Cars and rail networks are used by gangs, and they also use
taxis within county boundaries. Car rentals can also be used
to avoid detection from law enforcement agencies.

Links to Child
abuse and Sexual
Exploitation

If you believe that a child, young person
or adult is at immediate risk of harm you
should call the Police on 999.

If you suspect someone is dealing in drugs
or suspect a premises in your area is being
used for Cuckooing, contact the Police on
101. Alternatively they can contact Crime
Stoppers anonymously on 0800 555 111.
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The Curriculum
Conversation

Head of Curriculum and Assessment

curriculum.

Gareth Davies

The curriculum conversation starts with this contribution from Prime
Minister James Callaghan - then Prime Minister — taken from a speech

at Ruskin College, Oxford on 18 October 1976. “We spend £6bn a year on
education,” he said, “so there will be discussion.” He started a conversation
- the Great Debate - that would ultimately lead to the National Curriculum
in 1989. It therefore seems a fitting time for us to start our conversation on

“There is no virtue in producing socially well-adjusted members of society who are
unemployed because they do not have the skills. Nor at the other extreme must they be
technically efficient robots. Both of the basic purposes of education require the same

essential tools.. This means requiring certain basic knowledge, and skills and reasoning ability.
It means developing lively inquiring minds and an appetite for further knowledge that will last
a lifetime. It means mitigating as far as possible the disadvantages that may be suffered
through poor home conditions.. Are we aiming in the right direction in these matters?”

His intervention was controversial. It was highly unusual for
politicians to challenge what was seen as the ‘secret garden’
of education populated by unaccountable teachers, a loose
and varied curriculum, and tremendous local variation. For
example, in Leicestershire where | grew up it was common
to structure secondary schools by Key Stage — with Key
Stage 3 at one school and Key Stage 4 at another, each
with separate school systems and accountability. This was
established in 1970 — prior to Callaghan’s refocusing of the
national attention. At a time when there is much debate

at secondary schools about the reduction in curriculum
created by reducing Key Stage 3 in favour of Key Stage 4,

I'd ask you to imagine an education system where these
Key Stages are completely separate: delivered in different
buildings by different colleagues — who rarely meet.

That is not to say there were not moments where there

was accidental overlap. In Year 7, at the Key Stage 3 school

I attended - only walking distance from the Key Stage 4
college and within walking distance - we were lucky enough
to have an art teacher at the older school who ran an art
club for children who were interested in becoming better
artists. Each lunchtime we would walk between sites where
he would be waiting with a box of soda syphons. Each

"8

week we would sketch the same soda syphon again and
again. Each time he would introduce a different aspect of
composition, shading, and light but we were, nonetheless,
drawing the same object for weeks on end. The class
dwindled but a core of us stayed because we could see the
progress we were making. Each week he'd take the soda
syphon sketch in from us as it got better and better each
time.

Finally, one day — pleased with our efforts — he told the class
that we would not be drawing soda syphons anymore. He
took us to one of the A Level rooms where, on the wall, were
a series of sketches of soda syphons by eighteen-year-olds.
He had brought our latest sketches with him and he pinned
them up on the board.

I would like to tell you that he did this to show us that our
work was of an equivalent standard — to inspire us by the
fact that we had now become expert artists. However, I'm
afraid there was a gulf between the quality of our work
and the work of children five or six years older than us.
However, he didn’t do this to demotivate us, though initially
we were utterly cowed by the experience. He wanted us to
understand the journey we were going on — to show us the
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big picture of what we would need to do next as much as the
value of what we are doing now. To be clear, he wasn't trying
to rush us or ‘accelerate’ us through the curriculum. As | got

to know him years later, he explained his rationale. Middle
schools were replicating the primary curriculum because
there was not a shared understanding of what children were
able to do at the end of Year 6. Children were not progressing,
they were stagnating and in his own way he had tried to
develop the ‘developing lively inquiring minds and an appetite
for further knowledge that would last a lifetime.’ He recognised
that children made better progress when they knew how to
draw and to look critically at composition. Incidentally, all

of us in his club took the A Level with him - even as an extra
qualification taken on the side of our other courses.

This year, taking on the role of the Trust’s Head of Curriculum
and Assessment, it has been my privilege to work with primary
colleagues. As a secondary specialist it has involved learning
the vastness of the primary curriculum and has tested my own
knowledge. Oxbow lake, anyone? Carroll diagram? UV beads?
All Year 1 knowledge.

As we plan our new curriculum (that will see a Trust-wide

approach to teaching that will utilise metacognition, effective assessment

practices, technology such as virtual reality to engage pupils as well as school visits and fieldwork) our

focus has been knowledge. What will children need to know each year — and what changes as they progress?

To do this we have worked in subject teams to plan, tracking each skill area of each subject to determine the requisite
knowledge at each stage. As a Trust our primary curriculum for Geography follows Cornerstones - it is an excellent curriculum
because of the level of thought and care that has gone into mapping progression as children move through primary. It also
provides an ambitious, challenging endpoint to Year 6 that allows an excellent foundation for Key Stage 3. Let's look at how just

the strand of climate and weather develops from Year 1 as an example.

"8

Year1 Year2 Year 3 Year 4 Year5 Year 6
autumn autumn climate climate climate zone climate change
cold climate climate zone climate zone cold cyclone
contrasting
fog cloud pattern . desert drought
climate
. extreme
hail Cold seasonal weather desert frost
temperature
b ) - extreme weather
Q ice dry season weather equator humidity
-c event
O rain Hot Mediterranean Mediterranean flood
g season Mild polar polar heatwave
o] snow Rain summer rainfall hurricane
c spring Season temperate season landslide
g storm Snow temperature temperate sandstorm
"6 summer Spring tropical tropical severe storm
E sun Summer weather typhoon
.(_-, weather sun winter wildfire
wind temperate diet
winter temperature insulate
weather lifestyle
weather pattern nomadic
wet season settlement
wind transport
winter




There’s a clear and careful narrative to the
way Cornerstones have sequenced the
knowledge here - I've highlighted the new
vocabulary in gold. Children move from the
local, visible weather types that they have
personally experienced to more extreme
weather outside personal experience. They
move from specific instances of weather

to a wider sense of ‘climate’ and then -
through wider exploration of place - regional
variation across continents and hemispheres.
From describing what they see, they move

to how the weather shapes the behaviour of
humanity in each corner of the earth. This is
not just resources pasted in but knowledge
planned to grow and develop as children do.

The key goal in planning a curriculum
coherently in this way is to allow teachers to see
the shape of knowledge from the year before
and to use this as a foundation to add the new
content - picking up the knowledge from the
teacher that came before. Then, as they look
ahead, seeing which aspects of their work will
form the next layer and passing the knowledge
forward.

There are curriculum conversations in planning
meetings such as this, in staffrooms, in team

meetings, between primary colleagues to pass the
knowledge, moving it forward as a relay. Mitigating
disadvantage, as Callaghan envisaged, creating
socially well-adjusted members of society who
understand the value and ‘shape’ of knowledge but
that are also highly skilled and technically efficient
as they have worked at a curriculum that moves
them forward and raises the bar. It avoids repetition
and takes children through to a wider world - in this
case, of course, literally.

The concept of separate middle school and upper
schools in Leicestershire in the seventies and eighties
was scrapped as part of the reforms Callaghan began
with his ‘conversation’ in 1976 and today it seems
unusual to have such a barrier between key stage
three and four. | wonder if, in another two years, it will
seem just as unusual to have a barrier of that sort
between Key Stage 2 and 3. Indeed, | hope that as we
move forward nationally, we will continue to see that
distance in communication, professional development,
and collaboration reduce further. Education is a relay —
we pass the baton further up the line. We need to know
where we are taking it from and where we need to take it
to. As a first article — and the start of our conversation about \ | \ /' #
curriculum - that is our principal aim.

What my art teacher did at secondary school was to reach
out at a time when there was no clear progression and
make that connection between knowledge gained and
knowledge waiting. For that, | will always be grateful.

Learning Partnership

Educate | Empower | Engage | Enrich

Next time, let’s talk about interleaving that knowledge to
make it stronger. Do send your thoughts.

&« Cornerstones

"8
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We believe that Risk
Assessments should be
considered an incredibly
valuable critical friend.

Operations and
Compliance:

Risk Assessments — Why do we need them?

Introducing the Wonder Learning Partnership Operations and Compliance team. We are
a relatively new department with Adele as Head of Operations and Compliance, Jess

as Assistant Head and Neal as Compliance Assistant. Between us we have a wealth of
experience spreading across several local authorities, education establishments, secure
healthcare settings, gyms and leisure facilities and private industry.

As a central support team, we are determined to promote the positive
impact surrounding the Risk Assessment process and work with our
wonderful schools to show them how useful the process is to enable our
children to safely access more interactive, exciting, and enriching activities.

The Management of Health and Safety at Work Regulations 1999 create

a statutory duty for activities carried out at school to be suitably and
sufficiently assessed for any foreseeable risks. Furthermore, control
measures must then be implemented to reduce the chance and/or severity

of harm occurring to our staff, pupils, students, visitors and other people as
a result of our activities.

We strongly believe that the Risk Assessment process must not be viewed

as just a ‘box ticking exercise’ or have an ‘elf and safety’ tag attached

to it. The approach given to the undertaking of Risk Assessment and

the importance placed on it by our Headteachers and school leaders is
vital to securing a positive health and safety culture within our school
population.
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We believe that Risk Assessments
should be considered an incredibly

Risk Assessments give us

th t t t d o 2 - valuable critical friend, allowing
e oppaortunity to consiaer L %

something in hindsight lbefore
it even happens.

us to take a step back and
review what we plan to do and
how we plan to do it, whilst also
considering in advance, what
actions we need to take to prevent
things from going wrong and
resulting in preventable harm
occurring. Risk Assessments give
us the opportunity to consider
something in hindsight before it
even happens.

The Operations and Compliance
team are not there to say no, in
fact our approach is to start with
ayes in mind. We may ask for
more information, or for activities
to be amended, but we only
ever say no in truly exceptional
circumstances once we have
explored all options with school
and we cannot reduce the risk
posed by the activity to an
acceptable level.

Recently, an Assistant Headteacher at one of our primary schools contacted us to discuss holding a Yorkshire Farming event
at school, in support of the current curriculum focus for Years 5 and 6's, Sow, Grow and Farm topic. The plan was to invite local
farmers in to school along with a range of animals, equipment, and vehicles to enable a hands-on experience for the children,

with the possibility of then opening the event to enable parents and carers to bring along younger children and siblings after
school.

Before proceeding too far with arrangements, the Assistant Headteacher did his homework! A rough plan of ideas was drafted,
and he spoke to our team to see whether the event was possible. From there, we worked together to identify the potential

hazards that could arise from holding the event. There were the usual slips, trips and weather-related concerns but also more
focused areas to consider such as allergies,

escaped animals, vehicle movements and by
the nature of the event, lots of poo!

There were other complications to consider too,

such as after school club being in session during
the public part of the event, management of red
lanyard visitors, end of day arrangements and

usual operation of school for the year groups not
taking part.

A thorough look at the planned activities was
undertaken and straightforward, effective
arrangements were put in place to address
the foreseeable risks identified. Clear
communication was provided to everyone
involved in the event, including the children.

The result was an enjoyable day for everyone.
involved!

So please remember, Risk Assessments do
not have to be boring — they allow us to safely
open up the imagination and enable activities
to happen that further support and embed

our children’s learning outside of their usual
classroom activities.

o 8
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Governance [|oe

for Education

Government confirms 2-year plan to boost
quality and equal access to PE and sport.

More girls are set to benefit as the government publishes a 2-year plan to improve equal access and
the quality of PE and sport in schools for all pupils. The School sport and activity action plan will support
teachers and schools to deliver 2 hours of high-quality PE and provide competitive and extra-curricular
opportunities to both girls and boys.

This is set to encourage more children to follow in the footsteps of their heroes, such as footballer Millie
Bright leading the Lionesses in the World Cup this summer, Katie Boulter representing Great Britain at
Wimbledon or Sarah Hunter and Marlie Parker co-captaining the women’s England rugby team to success in
the women's Six Nations in March.

New guidance also published on (19 July 2023), alongside the action plan, includes details of the digital tool

to help schools spend their allocation of the (https://www.gov.uk/guidance/pe-and-sport-premium-for-
primary-schools) to the best advantage of pupils. Headteachers can use this money to improve teacher
training, offer more opportunities for pupils to take part in competitions and expand the range of sports on offer
at school.

On top of funding for the PE and sport premium, an extra £57 million is already supporting over one thousand
schools across England to open sport facilities outside of the school day. This fund is targeted at girls,
disadvantaged pupils and pupils with special educational needs and disabilities.

To read the full article:
New plan to deliver high quality PE and sport for all pupils - GOV.UK (www.gov.uk)

Millions of children get access to
life-saving defibrillators

The government has ensured every state school in England has a defibrillator with
20,376 devices delivered to 17,862 schools.

The government has confirmed (25 July 2023) that all state-funded schools in England
now have a life-saving defibrillator, drastically increasing the chances of surviving
cardiac arrest for all state school pupils in England.

Following the government’s £19 million rollout, over 20,000 defibrillators have successfully
been delivered to almost 18,000 schools since January.

In June, the Department for Education oversaw the successful completion of deliveries of
defibrillators to secondary schools. Now, all eligible primary, special and alternative provision
schools who did not already have a defibrillator have received deliveries, boosting their

numbers in communities across the country.

The milestone marks another step in the government’s commitment to delivering stronger, safer
communities across the country.

In July 2022, the government committed to delivering these devices before the end of the 2022 to
2023 academic year to ensure that all state funded schools in England had access to a defibrillator,
following the campaigning from Mark King of the Oliver King Foundation to ensure all schools have
a defibrillator. Mark tragically lost his son, Oliver, after he suffered sudden cardiac arrest at school
during a swimming lesson when he was 12-years-old.

To read the full article:
Millions of children get access to life-saving defibrillators - GOV.UK (www.gov.uk)
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Vacancies

Classroom Teacher
Key Stage 2

Pocklington Junior School
Permanent - Full Time

Required January 2024

This role will suit you if you have:

« Experience of working in Key Stage 2
« High Expectations

+ Excellent knowledge of how children
learn

« A desire to promote high standards,
progress and personal achievements

« Experience of middle leadership
« Ambition for leadership development

« Aspirations to be part of an exciting
school improvement journey

Closing Date: 9am Friday 22nd
September 2023

Interview Date: Week commencing 2nd October 2023

For more information and application forms visit:

www.wlip.education/vacancies
Email completed applications to:

admin@pocklingtonjuniors.co.uk

Tege e _


http://www.wlp.education/vacancies
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Upcoming IoE
Training Courses

£49.00 per course

Networking opportunities — For more information and
Leadership Breakfasts and course booking visit:
Mini-Meets are free of charge. www.wip.education

Date Course Venue Time Booking code Cost

18/09/23  Leading Teacher |oE Wolds 09:00-12:00 WWwWO08 £49.00
Development Part 1

18/09/23  Annual Governance loE Coast 13:00-16:00  WCOI £49.00
Seminar

21/09/23  Setting Conditions for loE Ryedale 09:00-12:00 WR20 £49.00

Effective Feedback —
Primary & Secondary Phase

21/09/23 A Wonder-ful Curriculum  IoE Eskdale 13:00-16:00  WEO3 £49.00

20/09/23  Assessment: What you IoE Wolds 13:00-16:00  WHTO09 £49.00
need to know as a primary
ECT

25/09/23  Annual Governance IoE Hambleton  09:00-12:00 WHOI £49.00
Seminar

25/09/23  Leading Teacher |oE Eskdale 13:00-16:00  WEOS8 £49.00
Development Part 1

28/09/23 Leadership Breakfast loE Coast 09:00-11:00 WLB02 Free

28/09/23 A Wonder-ful Curriculum  IoE Coast 13:00-16:00 WCO03 £49.00

28/09/23  Setting Conditions for loE Beverley 09:00-12:00 WB20 £49.00

Effective Feedback —
Primary & Secondary Phase

I «@ E Wonder Beverley I ’% E ! Wonder Eskdale
'4; _ I‘ d ucatnon .u‘ Institute of Education '_i-‘ -, Institute of Education

Gocate | Empower | Ergage | Envich

I«\L”%E | ler Hz §E gonder Iiifag/edale Wonde[ayo\::olds
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Book online: Visit www.wlp.education
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