i
W< Wonder

*\, Learning Partnership

Educate | Empower | Engage | Enrich

Trust Assessment
of the Curriculum

Created by: Gareth Davies

Wonder Learning Partnership (Wonder), a charitable company limited by guarantee, registered in England
and Wales with Company Number: 10518602. Registered Office: 92 Kilnwick Road Pocklington, York Y042 2LL



1. Introduction

Our assessment system places the fact of what a child can do, can say, and can write at its heart.

The legislation for assessment and reporting in England specifies that teachers should report: “what the
teacher assessments ...show about the pupil’s progress individually, and in relation to other pupils in the
same year, which draws attention to any particular strengths and weaknesses of the pupil.” The Education
(Pupil Information) (England) Regulations 2005, regulation 6(4).

If a child undertakes an assessment, the outcome of that work — such as the number of questions answered
correctly in a mathematics test, whether key artistic techniques have been applied in a painting, whether a
range of writing features have been used correctly and accurately in a persuasive speech — is fact. These
outcomes can be checked, standardized, and can express the amount of the curriculum a child has learned and
understood.

This information about what children actually do and can articulate about the subjects they have studied can
then be used to explore areas they do not yet understand, to express their progress through the planned
curriculum, and to make judgements about whether their understanding of that curriculum is consistent with
(or even higher than) the performance of other children with similar starting points in their cohort.

Assessment at Wonder considers four key elements — what should we assess, how should we assess, when
should we assess, and what we do with our assessments.

2. Linked frameworks - Feedback and Marking

Our schools believe that high quality assessment should be both formative and summative. Effective
formative assessment should consist of high quality marking and feedback, in addition to strategies such as:

e (Questioning

e Self-assessment and peer-assessment

e Learning objectives that are always shared at the beginning of each lesson

e Oral feedback
These aspects of formative assessment are discussed in the Trust Marking and Feedback framework. This
framework consists of guidance in setting summative assessments and the process of how — and how often —
a colleague should make judgement about the progress a child is making.

The Report to Parents and Carers Framework
How assessment is communicated to stakeholders is addressed in the relevant reporting guidance.

Curriculum Framework. Assessment is directly linked to the curriculum and so the curriculum framework
contains relevant context for the methods of assessment discussed here.

3. What - Assessment and the curriculum.

The national curriculum is a top level summary that outlines the knowledge that must be acquired by children
as an overview of their learning.

Model curriculum plans have been provided for some subjects — Music and Mathematics, for example, - and
tests are available for the end of Key Stage 1 and 2 for English and Mathematics. Research reviews are also
available from OFSTED for each subjects. These allow us to see in more detail the composite knowledge and
pillars of progression for each subject. However even where these are not available, the national curriculum
outline of what children would be expected to be able to learn and to do at each Key Stage should form the
basis for curriculum planning that allows our schools to be able to create a curriculum tailored to our children.
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Instead the national curriculum offers a statement — for example, that children should be able to “describe and
understand key aspects” of volcanoes and earthquakes — and teachers must make a comment about whether
a child has made the progress necessary toward this.

Consequently, in planning a scheme of learning, teachers should ensure that the content delivered and
assessed:

e Meets any specific direction and statutory guidance from the national curriculum.

e |Is at least as challenging as any model curriculum provided — such as those existing for Music and
Mathematics from the Department for Education. Where these are not available, commercially
available schemes have the advantage of offering a mapping of composite knowledge and skills that is
used by a wide range of schools nationally. Some such as the Teach Computing scheme used by the
Trust have been produced by national organisations (such as the National Centre for Computing) or
have been sponsored and supported by the department for education. Others, such as the SACRE, will
be set centrally for the locality and we will aim to follow these schemes. Using such schemes to ensure
composite knowledge is at the appropriate level will ensure that the curriculum can have sufficient
ambition, even if adapted for the context of our classrooms.

e The curriculum carefully considers the conceptual prerequisites for each topic. Conceptual

prerequisites refers to concepts and knowledge that are vital for progression as children move forward
through their education. (The DFE guidance for mathematics refers to them as ready to progress
criteria.) This will involve teacher scrutinising planning for each unit and identifying the content that
is most powerful in ensuring progression as it will be essential to helping children make progress.
Generating these will often involve both looking ahead to the content to be taught in future years, as
well looking back to the content covered previously. To support teachers with this, the key information
they should expect children to learn and talk about is listed in the knowledge organiser for each unit
and then further detailed in the conceptual prerequisites listed in the teacher packs or, at secondary
phase, assessment sheets. A core purpose of assessments is to ensure these conceptual prerequisites
have been understood and at secondary phase parents will receive a statement about whether each
of these has been met.
In addition, placing these key concepts at the heart of the curriculum will support planning for all SEND
pupils by highlighting the most important concepts within the national curriculum so that teaching and
targeted support can be weighted towards these. A child may not have understood some of the finer
details of the topic but if they can show secure understanding of the most vital points for their
progression they can be said to be making expected progress — that is, learning sufficient to ensure
they will be able to make progress moving forward.

e Links to any pillars of progression that run through the subject across the years. Similar to the above
point, the research reviews carried out by OFSTED identify, in addition to the national curriculum, key
types of knowledge that will help children make progress in each subject. For example, in Modern
Languages these are vocabulary, phonics, and grammar. The curriculum, as well as assessments,
should be crafted to ensure sufficient time and emphasis is given to these.

The use of conceptual prerequisites also informs the retrieval and re-testing of knowledge. Curriculum time is
precious. Children have a finite working memory and varying starting points in terms of their prior
achievement. Some may have special educational needs and some may have factors that have led to low
attendance. It is all the more important then that for these children the knowledge they encounter is
prioritized — with conceptual requisites placed first and revisited more frequently.

4. Assessment Design by Key Stage.

EYFS has its own assessment and curriculum expectations, as outlined in our Early Years Framework. A copy
of the sections relating to assessment in this area are included as Appendix 1. This focuses on ongoing
assessment against the Early Learning Goals based on play-focused activities for some aspects and more formal
delivery for others, such as the teaching of phonics.
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At Upper School and Sixth Form as the curriculum is focused on preparing children for externally set
qualifications with specific rubric, the design of assessments will mirror and lead up to the assessment
methodology used in final testing and controlled assessment. In formative assessment, colleagues will identify
conceptual prerequisites necessary for progression as part of their practice.

However, assessment in Years 1-9 the model of assessment will grow with the children.

5a. How do we assess? Assessment design in Key Stages 1 and 2 -
“Cumulative Sufficiency”

As a Trust we believe in teaching ambitiously but assessing pragmatically at primary phase. This requires
colleagues to assess whether each child’s progress is at the expected standard and to provide some granular
detail of areas that they can develop that are transferable across years.

At primary phase the assessment of composite knowledge will not be based on establishing whether a fixed
percentage has been learned to qualify to have made expected progress — rather, teachers should ask
themselves whether the composite knowledge learned is “cumulatively sufficient” to show the curriculum has
been learned effectively.

In subject terms, this requires that the curriculum comprises ‘collectively enough’® of the knowledge and skills
that would amount to a high standard of subject education at primary level.

For example, in the National Curriculum for Geography, it specifies that children will Learn about “volcanoes
and earthquakes.” a child in Key Stage 2 cannot be said to be able to “describe and understand key aspects”
of volcanoes and earthquakes without learning some more composite information about them. Consequently,
the composite knowledge they are taught should be chosen pragmatically to introduce the “key aspects” of
volcanoes prior to Key Stage 3 where they will learn about “detailed place-based exemplars” of “plate
tectonics.” A worked example of this is discussed in the next section — assessment of World subjects —and is
presented in more detail in Appendix 3.

However, some of this information will provide interesting background knowledge to build their enthusiasm —
in this case it might include them knowing that volcanoes are named after the Roman god of fire. This does
not build their geographical knowledge but provides an interesting ‘hook’ to get them into the topic and make
links to their learning about the Romans. At the primary phase we call these “‘WONDER-ful Facts’ in our teacher
packs and they provide interesting hinterland knowledge however these do not need to be memorized for a
child to show progress.

Instead teachers should use assessments to measure whether the knowledge and skills learned are
cumulatively sufficient to show they have learned enough content to be able to meet the descriptor in the
relevant national curriculum statement.

Consequently, colleagues will identify when asked to for each calendared assessment point — see the
penultimate section of this policy - they should note whether a child’s understanding is expected if the
evidence in their books is ‘cumulatively sufficient’ to show they have understood the conceptual prerequisites
for the year.

Assessments should have the age and literacy level of learners at heart. Assessment of a younger child’s
understanding of a subject should not obscured by their ability to write it down.

1 “The resources and materials that teachers select —in a way that does not create unnecessary workload for staff —
reflect the provider’s ambitious intentions for the course of study and clearly support the intent of a coherently planned
curriculum, sequenced towards cumulatively sufficient knowledge and skills for future learning and employment”
OFSTED EIF
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5b. How do we assess? Assessment design in Key Stage 3 — “Comparative
Assessment”

Assessments in Key Stage 3 and upward will take the form of more formal written tasks and practical
assessments designed with the subject domain in mind. (See the next section). Results of that assessment will
be expressed numerically and recorded on a mark sheet. Care must be taken in doing this:

e For longer written responses, creative works such as art or musical pieces, a mark scheme should be
created to discern the level of understanding or application. These should not be GCSE mark schemes
and the numerical value assigned should be pragmatic and be a practical expression of the quality of
the finished piece. For this reason mark schemes which assign large number values to single responses
— for example putting a single essay out of 40 marks, as at some GCSE papers, is impractical. In such
cases, the department would be advised to consider the qualities of response they might expect and
assign sufficient marks to capture this.

e Knowledge components should be weighted appropriately. For example, in religious education pupils
should have the opportunity to express the personal knowledge they have gained in their studies but
this should not skew or eclipse the statutory vocabulary and philosophical, theological, and social
science content of the curriculum devised by the SACRE. Elsewhere, where the focus of an art unit is
the investigative work rather than the practical outcome, the result for this should be multiplied or
scaled — the same way components in exam papers are weighted — to give them the appropriate
emphasis.

e Assessments should be designed to cumulatively establish how well conceptual pre-requisites have
been understood but should go beyond so that it tests the totality of knowledge covered in that
process.

The numerical mark for the final assessment will generate reporting for colleagues and children, parents and
carers. This will be converted into a percentage to show the proportion of the curriculum that children have
learnt and expressed in their assessments. The results of the assessment will be used to determine whether
a child’s attainment is commensurate with their prior achievement. Parents and carers will be told whether
their child is making expected or below expected progress.

As there are no nationally standardized and DfE approved measures to identify how children at WONDER
schools are achieving at Key Stage 3 — or how much of the curriculum is being learned compared to children
with similar starting points nationally, - the performance of individual pupils will be used comparatively against
their cohort to create comparative judgments.

6. How do we assess? Assessment design by subject
Assessment in Years 1-9 in particular will need to consider carefully the subject being assessed.

Assessments will be sensitive to the different domains of knowledge for each subject, as identified in the
WONDER Intent documents for each curriculum area. For example, in history the assessment must go beyond
the substantive knowledge and test the disciplinary skills of a historian. In practical subjects such as Music,
tacit and procedural knowledge should be central to assessment as well as knowledge of key terms.
Consequently, the assessments taken will have tasks, questions, and components in keeping with the subject
intent. So for history the assessment should test knowledge — which could be in the form of closed questions
— as well as extended writing to allow children to show understanding of sources, causes and consequence,
and significance, for example. In Music it is likely to contain a knowledge component but also a practical
activity that will asses skill with an instrument as well as compositional ability.

In Years 1-11 the methods of assessment follow our curriculum framework. In this framework, the subjects at
Wonder schools are divided into four Programmes of Study.
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e Core: these subjects include coverage of the National Curriculum in English (which includes the aspects
of drama delivered through the English curriculum), Mathematics, Science, and PSHE. At Upper School
and Sixth Form it includes all related qualifications as well as continued access to PSHE.

e World: these subjects include coverage of the National Curriculum in History, Geography, Modern
Languages, and Religious Studies. At Upper School and Sixth Form this may also include Philosophy
and Ethics as well as the social sciences.

e Performance: these subjects include the National Curriculum areas of physical education, music and
art. At Upper School and in the sixth form this includes drama, dance and any other performing arts
subjects in addition to all sports and physical education qualifications.

e Technical: in the National Curriculum these subjects are computing and design and technology
(including food and nutrition). At Upper School and Sixth form these branch out to include business
studies as well as other qualifications for engineering and manufacture.

Assessment in Core subjects

For Core subjects, given their importance in forming the bedrock skills that will be drawn upon in other
curriculum domains, summative assessment using set test materials that are externally sourced (and
therefore norm referenced to provide national comparison data) begin to be completed independently by
children from Year 1 upwards. For Years 1-5, this takes the form of NFER assessments in English and
Mathematics only, for Year 6 we use previous SAT papers, and in Years 7-9 we make use of GL assessments in
English, Mathematics and Science.

We use summative formative testing to identify in as much detail as possible the progress and attainment of
children against the national curriculum domains, to look for patterns and trends at class level, and to
benchmark the performance of our children against national data sets to ensure we are providing the very
highest quality education.

In addition to this, formative assessment is used in the classroom against identified curriculum expectations
and prerequisites (for example against ready to progress criteria from the national model curriculum in
Mathematics) from Years 1-9. The same assessments are used across all classes within a school so that even
where the delivery of the curriculum may vary according to pupil need, for example between ability bands, the
outcomes will be comparable.

In Science from Years 1-6, where there are no norm-referenced external summative assessments, materials
will accompany each unit that test the taught content. While these are marked, there is not a pass mark for
these tests. Instead, they will sit alongside the practical investigation that accompanies each unit to allow
teachers to judge whether each child has done cumulatively sufficient to show independent understanding of
each statement in the national curriculum linked to the topic taught. It should also take the opportunity to
retrieve prior learning by revisiting the conceptual prerequisites from previous relevant topics.

To see a worked example of this, see Appendix 2. Science is sufficiently specific in each constituent unit that
we believe there are ample opportunities to report progress on this termly in all settings and for all age groups.
The same is true for English and Mathematics.

PSHE is included in this suite of subjects and will also be reported termly on the basis that a lack of
understanding in any key area — around relationships, safety, and wellbeing — places children at risk and so
requires prompt reporting.

Assessment in World subjects.

In World subjects we do not use externally verified tests such as GL or NFER from Key Stages 1-3. The
assessment again follows the National Curriculum. However, in History and Geography the knowledge
identified in the national curriculum is non-statutory. It indicates what it “could include.”

However, it is clear that as these are not statutory examples, a child may be taught —and assessed on all, some
or even none of the above. Equally, in Geography many schools have a separate unit on tectonic hazards at
Key Stage 2 and 3 and yet this is only mentioned in a list of content for physical geography. In primary:
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physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains,
volcanoes and earthquakes, and the water cycle.

And at secondary:
Physical geography relating to: geological timescales and plate tectonics; rocks, weathering and soils;
weather and climate, including the change in climate from the Ice Age to the present; and glaciation,
hydrology and coasts.

There is no indicative content from the national curriculum that shows how much depth on tectonic hazards
is required to meet the expected standard at each Key Stage. Consequently, in monitoring understanding in
summative assessment, children will be tested on a wide range of content from the taught curriculum. In
order to ensure they are meeting the expected standard, the testing of this knowledge should show they
understand ‘cumulatively sufficient’ to meet the prerequisites for each topic. These conceptual prerequisites
should be determined prior to teaching and shared in assessment sheets and teacher packs prior to delivery.
They represent the content that must be understood at each stage for children to be able to move forward in
their learning.

Formative assessments should also provide retrieval of related prerequisites. A worked example of how this
is implemented in Geography is provided in Appendix 3.

Assessment in Performance and Technical subjects.

Assessment in Performance and Technical subjects will follow the same structure as those for World subjects.
Knowledge tests and other assessment activities will take place to ensure that a child’s knowledge is
‘cumulatively sufficient’ to show they have met and understood the conceptual prerequisites identified in the
schemes of learning.

However, it is worth drawing attention to the fact that in these subject domains the topic has a practical nature
to outcomes — whether it is a performance in PE or a product made in Design and Technology. It is essential
that both the practical and theoretical aspects of the course are given weighting in assessments.

In Design Technology, for example, children will need to demonstrate that they understand:

e the technical knowledge that informs their work

e the importance of working safely

e how to research and be influenced by other designers

e respond to a design brief in the planning stage.
Otherwise the final product — as well finished as it might be — will not represent true learning. Equally, a
curriculum that only assesses a child’s understanding of the technical knowledge but that does not allow them
freedom to create an artefact is too narrow in its delivery.

7. How often do we assess — and what will we collect?

Assessment referred to in this policy relates to the capturing of records of pupil attainment and progress for
the purposes of strategic and pedagogic intervention. Marking and feedback, in which teachers respond to
specific misconceptions or areas for development as they appear in the work that pupils do is covered in the
Marking and Feedback framework.

The frequency of assessment and the type of data collected will be dictated by the nature of the subject and
the age of the children. Data will either be collected termly or annually.
Data collected will take one of the following forms:

e Overall progress statements. At primary phase this will be driven by teacher assessment. At
secondary expected progress will be calculated based on the different in achievement between a
child’s performance at KS2 and their current assessment score.

e Assessment scores. This may be a result of external testing, such as NFER or GL, or will be the result
of in-school testing.
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e Prerequisites — as detailed in section 1: Assessment and the Curriculum. For secondary colleagues,
termly prerequisites will be taken from units of work and be very specific to the topics taught. They

will be used to direct parents, carers and children to a suite of online support materials.

e For primary colleagues, conceptual prerequisites will be linked to the pillars of progression for each
subject. A full list of these is available in Appendix 4.
e Predicted grades (Key Stage 4 and Key Stage 5 only) estimates of likely end of Key Stage performance

based on current assessments.

Frequency and variety of assessments can be shown on the matrix below:

Key Stage 1 Key Stage 2 Key Stage 3 Key Stage 4 Key Stage 5
Termly Termly
an overall an overall Termly Termly Termly
progress progress an overall prerequisites, prerequisites,
Core statement, and = statement, and progress assessment assessment
assessment assessment statement, and scores and scores and
scores*. For scores*. For assessment predicted predicted
writing, writing, scores. grades. grades
prerequisites. prerequisites.
Termly
. . Terml Terml
Annually Annually prerequisites, . y . y
. . . . prerequisites, prerequisites,
prerequisites, prerequisites, an overall
assessment assessment
World and an overall and an overall progress
rogress rogress statement, and LLILOEN Sl
prog Prog ! predicted predicted
statement. statement. assessment
scores grades. grades
Termly Terml Terml
Annually Annually prerequisites, . y . y
. . . . prerequisites, prerequisites,
prerequisites, prerequisites, an overall
assessment assessment
Performance and an overall and an overall progress
progress progress statement, and scores and scores and
/4 . .
redicted redicted
statement. statement. assessment P P
scores grades grades
T Terml Terml
Annually Annually prerequisites, . y . y
. .. prerequisites, prerequisites,
prerequisites, prerequisites, an overall
. assessment assessment
Technical and an overall and an overall progress
progress progress statement, and scores and scores and
/4 . .
redicted redicted
statement. statement. assessment P P
scores grades grades

*Excluding Science and PSHE.
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8. Review Cycle.

Subject Description Information.
Title Name of document. Trust Assessment of the Curriculum
Supersedes Previous document name (if revised).
Author Name of author. Gareth Davies
Approval date Date approved by the Trust Board. 7/11/24
Effective from Date to be enacted from (the start of September 2024
the following academic year).
Review date The date to be reviewed by the Trust July 2025
Board (normally dependent upon
external guidance/statutory
compliance), is set at one, three, or
five years.
Version Version number, if amended over Version 1
time, including a short description of
any changes.
Status Draft/Approved/Live. Approved
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Appendix 1
The Early Years Assessment Framework

Assessment is formative and based on the judgement of professionals who know each child. An online profile
is retained for children to show who is at risk of not meeting the benchmark for each term — and, later, not
meeting GLD. However this is an internal document at nursery and reception to allow clear communication
between professionals and to inform interventions, determine the layout and type of continuous provision,
and to assist communication with home.

The data is entered with workload for colleagues at its heart — for formative assessment, an N is entered where
a child is at risk of not meeting a standard for each term.
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Appendix 2
WORKED EXAMPLE: YEAR 6 SCIENCE

For example, the National Curriculum for Year 6 states that children will:
e associate the brightness of a lamp or the volume of a buzzer with the number and voltage of cells used
in the circuit
e compare and give reasons for variations in how components function, including the brightness of
bulbs, the loudness of buzzers and the on/off position of switches
e use recognized symbols when representing a simple circuit in a diagram.

In the notes and non-statutory guidance it states that:

...pupils should construct simple series circuits, to help them to answer questions about what
happens when they try different components, for example, switches, bulbs, buzzers and
motors. They should learn how to represent a simple circuit in a diagram using recognized
symbols.

Pupils might work scientifically by: systematically identifying the effect of changing one
component at a time in a circuit; designing and making a set of traffic lights, a burglar alarm or
some other useful circuit.

Let’s explore a definition of the expected standard for the above.

First, checking of conceptual prerequisites from the previous topic

To understand this topic at all, children will need to remember and be comfortable with concepts such as
identifying “basic parts” of circuits including cells, wires, bulbs, switches and buzzers. They will also understand
that circuits must be “complete loops with a battery.” This knowledge may be revisited in the assessment. If

they are not secure, it may explain why children may struggle with the Upper Key Stage 2 content.

Associate the brightness of a lamp or the volume of a buzzer with the number and voltage of cells used in
the circuit

Pupils need to be able to demonstrate they are able to practically construct a circuit — retrieving knowledge
from Lower Key Stage 2. Consequently, this bullet point would be well suited to checking a child’s ability to
work scientifically to test a hypothesis and to predict how a circuit changes when more cells are added.
Consequently one method of assessment should be practical and design based, asking children to design a
circuit that uses this principle, for example to solve a problem.

It may also be tested in knowledge retrieval without that context.

What happens to a lamp when the voltage in a circuit is increased? Tick one

a) There is no difference.
b) It stops shining.

c) It shines less brightly.

JUud

d) It shines more brightly.
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Compare and give reasons for variations in how components function, including the brightness of bulbs, the
loudness of buzzers and the on/off position of switches

To respond to this bullet point, children need to show they are familiar with the concepts of voltage and
current. While this might have been used in Year 3 and 4, the National Curriculum is clear that “these should
not be introduced or defined formally at this stage.”

Again, testing that awareness might take the form of knowledge questions such as:

Use the data from this investigation into the voltage of cells to write two conclusions.

Cell Voltage labelled on the cell (V) Actual voltage (V)
AA 1.5 1.5
AAA 1.5 1.33
two AAA in a battery holder 3.0 2.66
D 1.5 1.41

This might also be tested in the reverse — by presenting children with a deliberate misconception:

Does the length of a wire make a difference to the brightness of a bulb in a circuit?

Understanding may also be tested in practical work by checking that the concept of voltage is secure. It may
do that by checking whether children are misled by misconceptions — see the example from the Wonder
practical brief for this unit: “the bulb is too dim and her friend says the wires are too long. They think they are
making the bulbs dimmer but she’s not sure that’s right.”

Use recognized symbols when representing a simple circuit in a diagram.

We must first determine how many symbols a child should be able to remember. The scheme of learning we
deliver teaches ten different symbols. If a child cannot remember all ten, is that sufficient to say they have not
met the expectations for this unit? Given that some GCSE Physics exam still does not test knowledge of all ten
of these, expecting all children to learn all in Year 6 to meet expected is too high a benchmark. Instead, the
curriculum notes suggest that they should learn how to represent a simple circuit in a diagram using recognized
symbols. As their final circuit is likely to contain “switches, bulbs, buzzers and motors,” being able to use these
symbols — or a similar amount - will enable them to access the curriculum.
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Questions can be formulated different ways to check this understanding. For example through recall without
context:

Draw the symbols for these components.

lamp cell

buzzer motor
Or contextualized:

Draw a circuit diagram for this electrical circuit

Circuit Circuit diagram
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Appendix 3
Worked Example — Assessment in Geography

The national curriculum doesn’t specify the specific knowledge that children would be expected to
demonstrate or recall in order to show this has been understood. For example, it doesn’t state whether they
need to know that volcanoes come in three main varieties (cinder cone, shield, or composite) or how these
types of volcano are formed? This is sometimes referred to as composite knowledge and it represents the
details, facts, and smaller steps that would show that the components of the curriculum have been
understood.

In Geography, for example, many schools have a separate unit on tectonic hazards at Key Stage 2 and 3 and

yet this is only mentioned in a list of content for physical geography. In primary we are told children will learn:

e physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains,
volcanoes and earthquakes, and the water cycle.

And at secondary:
e Physical geography relating to: geological timescales and plate tectonics; rocks, weathering and soils;
weather and climate, including the change in climate from the Ice Age to the present; and glaciation,
hydrology and coasts.

Assessing Between Key Stages

If we take the example of tectonic hazards, in Year 3-4 knowledge remembered should be ‘cumulatively
sufficient’ to ensure that children understand:
e Name and locate significant volcanoes and plate boundaries and explain why they are important
e Explain the physical processes that cause earthquakes and volcanic eruptions.
e Describe the activity of plate tectonics and how this has changed the Earth’s surface over time
(continental drift).
e Describe the parts of a volcano or earthquake.

When this topic is revisited in Year 7, the prerequisites will be chosen to ensure retrieval and development of
prior learning as well as introduce new concepts to move children forward as Geographers.
Consequently the prerequisites could include:

These will form the key conceptual prerequisites for each topic:
e A review of tectonics and the structure of the earth. (Retrieval)
e A review of plate boundaries and hotspots and the causes of volcanic activity. (Retrieval)
e Causes, effects and responses to a tectonic event, including links to human geography — social and
economic factors.
e Causes, effects and responses to a tectonic event in an LIC: case study

This will then contribute to their understanding at GCSE in which exam specifications ask children to
demonstrate their understanding that:

e Earthquakes and volcanic eruptions are the result of physical processes taking place at different types
of plate margin (constructive, destructive and conservative) that lead to earthquakes and volcanic
activity.

e The effects of, and responses to, a tectonic hazard vary between areas of contrasting levels of wealth.

e Use named examples to show how the effects and responses to a tectonic hazard vary between two
areas of contrasting levels of wealth.
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e There are reasons why people continue to live in areas at risk from a tectonic hazard and that
monitoring, prediction, protection and planning can reduce the risks.

Assessing within the Key Stage

Assessment should also revisit relevant prior conceptual prerequisites within the relevant year or Key Stage.
For example, in learning about volcanoes in Year 3-4, the preceding unit covers geographical skills and
fieldwork. Consequently, the topic of tectonic hazards allows pupils the chance to show they still can:

e locate significant volcanoes using latitude and longitude.

e Use the eight points of a compass to locate a geographical feature or place on a map.
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Appendix 4

Prerequisites for KS2 — exemplification to be provided separately in subject materials

Pre-requisite 1

Pre-requisite 2

Pre-requisite 3

Pre-requisite 4

Pre-requisite 5

Pre-requisite 6

Pre-requisite 7

Art Painting and Thinking Like an Evaluation Art History
Making Artist
DT Workshop safety Technical Design Making Evaluation
Knowledge
Geography Place and Space Human, Physical, Skills and
and Environmental | Fieldwork
Geography
History Chronology Significance Sources and Cause and Continuity and Similarity and Interpretation
Evidence Consequence Change Difference
Music Singing Performance Listening Composition
Computing Digital Literacy Computer Science | Information
Technology
French Vocabulary Phonics Grammar
Science Life and Living Movement, Materials and Enquiry / How
Things Energy, Force Substances Science Works
PSHE Stay Safe — Identify | Ask for Help Value Difference Be Kind to Others | Understand the E-Safety
Risks Fundamental
British Values
PE Show — participate | Know — Grow — show
effectively understand tactics | positive habits for
and activity participation
RE Social Sciences Theology Philosophy
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