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Welcome to the Wonder Learning Partnership

We believe passionately, as a rural charitable

Trust, that our children, in our villages, market Contents

and coastal towns, should be entitled to an

education that celebrates the traditions of our School News
communities, which recognises the history and

values of our rural schools, their individuality and Wellbeing with Wonder
distinctiveness.

Spotlight on Placements

We are child focused, driven by an absolute desire to know and care
for each child as an individual. A love of learning and a real passion for
teaching. Our mission is to ensure every child receives the very best
teaching, follows a challenging and exciting curriculum that broadens
their understanding and provides a wealth of knowledge, not only Safegua rding
within specific subjects, but across disciplines and time. Exposing them
to the true majesty and wonder of creation, within nature, across the
world, in different cultures and societies.

Governance

“Wonder is the beginning of wisdom” Socrates

Our Values

Educate Empower Engage

We are committed to We will empower our whole We will engage in best
educating the whole school community through practice to develop the
child and believe every support, development, personal qualities and
child should reach and value in the pursuit aspirations of pupils
their potential. of excellence. and staff.

We welcome any school partner into the Wonder Learning Partnership and look forward
to hearing from you. Our team is here to help across a breadth of areas whether this is

peer to peer support, compliance, curriculum development or if you are seeking to
join our Trust. Please get in touch at office@wlp.education.
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Wonder Learning Partnership is a company limited by guarantee, registered in England and
Wales with Company Number: 10518602
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% Wonder School
Family News

Beautiful Botanicals

What a fantastic display of creativity! Children at Pocklington
Junior School immersed themselves in and embraced the world
of botanical art with enthusiasm. Inspired by the beautiful work
of Katie Scott, the children observed her style closely and let it

guide their own unique creations. As you can see the effort and
creativity was boundless!
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wrote ‘Walking into the hall | was nervous but once |

had answered the first question, | didn't feel that bad.’
Another wrote ‘You will be surprised as to what you
can do. All you can do is your best.” We would like to
say well done to all our Year 6 pupils.

3 : to and during the recent SATs assessments. One pupil
t\h 5 ‘..'-.




Wonder School 5
Family News

National Writing Recognition

Congratulations to a Year 7 pupil at Longcroft School who
has received a Highly Commended Award in the First Story
100 Word Story national competition. The pupil is thrilled to
have her writing recognised and delighted that her story
has been published online on the First Story website. You
can read this incredible piece below.

The Paintbrush

In the corner of an old art gallery, airless and deserted,
on a paint smeared worktop, lies a paintbrush. Its
bristles are worn and frustrated - it wishes it could
allow its imagination to run free on a blank canvas
once again. Its handle is tired and splintery, from all
the excited hands that once grasped it. Lonely and
forgotten, the paintbrush sulks, encircled by a never-
ending dullness. But then, out of the dark comes a
bundle of eager fingers, like a long-lost gift returning.
The hand grabs the paintbrush. Across the canvas
the paintbrush dances, fulfilling its dreams once
again.

Afternoon Tea at the Palace

We are incredibly proud to share that Year 13 student
Eleanor was recently invited to attend a prestigious
afternoon tea at Buckingham Palace, in recognition of her
outstanding achievement in completing the Gold Duke of
Edinburgh’s Award.

Eleanor joined hundreds of other young people from

across the country in the gardens of Buckingham
Palace, where she was celebrated for her dedication,
resilience, and commitment to personal development.
The event was attended by members of the Royal
Family, who congratulated the award recipients and
acknowledged the hard work and determination
required to reach the Gold level.



% Wonder School
Family News

Bug Hunting

Children in Early Years Foundation stage at Stamford Bridge Primary
School set off around the grounds with their charts to look for common
garden bugs. Armed with magnifying glasses to get a closer look, the
beautiful spring sunshine and leafy surroundings provided numerous
opportunities to spot fascinating minibeasts. Following the bug hunt
children created art and read stories featuring all
manner of bugs!

Climate Change Workshops

Year 7 pupils at Whitby School were delighted to welcome Barclays who ran a series
of Climate Change Workshops. Pupils had the opportunity to take part in two exciting
and inspiring days focused on climate change.

Workshop one explored fashion where pupils created their own sustainable
fashion items, learning about eco-friendly materials and ethical production. The
second focused on photography encouraging pupils to see the world through
a different lens - literally. They learned how to capture powerful images to tell
a story about climate change and the environment.

In a poetry workshop, pupils were given the space to reflect on their
thoughts and feelings around climate change, using words to express
both concern and hope for the future. The final workshop was on game
design which challenged pupils to use their imagination and problem-
solving skills to create games centred on climate change themes.

On both days, the level of engagement and excitement from
pupils was remarkable. They were inspired not only to learn

but think critically and creatively about the impact of climate
change and the role they can play in addressing it. The

workshops sparked meaningful conversations and left a

lasting impression. Thank you to Barclays and facilitators for
empowering our pupils to become more environmentally

conscious citizens.
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Whilst we eagerly await the
Department for Education June 2025
School Workforce in England update,
we are faced with some worrying
retention figures for newly qualified
teachers from the Department for
Education School Workforce report of
2024.

After just one year of teaching 11.3% of teachers who qualified in 2022, left the

profession, and after three years of teaching that number had increased Ki rsten Russell

significantly to over 25%. Reasons for this have been attributed to many influences, . .
but workload still remains a contributory factor, although it is reported in the NFER Trust Assistant Director
Teacher Labour Market Annual Report 2025, that this has improved slightly. Institute of Education and

Training School

Part of our commitment to training student teachers,
therefore focuses on educating our Initial Teacher
Trainees on different ways that they can manage their
wellbeing and their workload. The new Initial Teacher
Training and Early Careers Framework, highlights the
i3 need for student teacher to Learn how to Protect

: ! time for rest and recovery and being aware
. =\ of support available to support good mental
. s wellbeing.
In terms of wellbeing, we wanted to use
evidence-based methods to support our
student teachers during their 80% teaching
timetable. We therefore decided to look into
the environmental psychology of wellbeing,
and found two nature-based wellbeing
intervention theories, that resonated with
our aims.




Ouir first theory, ‘I love the countryside,

proposed by Rachel Kaplan is Attention Restoration Theory (ART), which |t |S SO beO utlful
simply suggests that spending time in nature can help restore our mental !
focus and reduce cognitive fatigue. When surrounded by nature, our minds
are able to rest and restore themselves, helping to improve our concentration

peaceful and

and focus. During our wellbeing day, | was chatting with one of our student re | axin g",
teachers, and he said completely out of the blue “I love the countryside, it is so
beautiful, peaceful and relaxing”.

Our second theory,

proposed by Roger Ulrich’s Stress Recovery Theory highlights that
nature can counteract the physiological responses that perceived
stressors trigger, causing the flight or fight response. The sedate
and serene natural environment increases the feelings of positive
emotions, instilling a calm, pleasurable and interesting experience.
Teaching, interestingly, appears three times in the top ten most
stressful jobs in the United Kingdom, as listed by Claims.co.uk
in 2024, which also supports the need to include some form of
stress management in our Wellbeing experience.

We now know that if we wanted to support our student
teachers’ wellbeing, we needed to design an experiential day
in a natural environment. But what else could we add, to
heighten this experience? We started to explore the impact
of animals on wellbeing and found that the University of
Leeds had published research in 2020, suggesting that just
looking at pictures of cute animals could reduce anxiety,
heart rate and blood pressure. Whilst in 2019, Washington
State University found that just 10 minutes of petting cats
and dogs resulted in a significant reduction in the stress
hormone, cortisol.

Using this evidence, we devised a well-being experience that

would expose our student teachers to nature, whilst allowing them to
interact with animals and experience the physical and mental
relaxation of yoga. To deliver on these criteria we booked a %
day at Ings Park Alpacas, based in North Cave, owned
and run by Natalie Neadley.

The student teachers began the day, meeting and feeding the Alpacas.
Natalie provided a good informative session on Alpacas before placing
the Alpacas on lead ropes, with each student teacher receiving their
own Alpaca. The walk around the fields was remarkably peaceful, we
were fortunate to have a sunny day and as they paraded to the bottom
of the farm, they passed goats, sheep, and horses, and it was surprising
to see a pair of oyster catchers fly above. At the end of the field there
was the Alpacas’ obstacle course with jumps and tyres for them

to weave in and out of, and the herd raced enthusiastically, before
finishing their morning exercise with a dust bath. Some of the student
teachers had started to become attached to their Alpaca and Finn one
our PE trainee teachers had fallen for the youngest Alpaca called Bob,
who only had one eye after an accident when he was a cria, Bob had a
bit of a wobble and Finn simply adored him.

After a short break, they proceeded to the next activity of goat yoga,
with local yoga instructor Jen. Jen was a former teacher, who had
changed career to teach yoga, and our trainee teachers learned
relaxation exercises, although to be honest, it is quite difficult to
concentrate on mindfulness when you have a pygmy goat standing on
your back or simply lounging across your legs.
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We had planned a healthy lunch of salads and strawberries, which the
student teachers ate sat casually on hay bales and at picnic tables in the
sun, the environment was relaxed, calm and it was easy to decompress

and just enjoy living in the moment, surrounding by friends talking and
laughing.

After lunch, the student teachers went off to meet some of the other

residents on the farm, and they could be found cuddling lambs, ducklings

and more goats. Once they had all regrouped, Natalie had one more treat

for them - sheep walking. This activity required them to catch one of the
farm’s pet sheep and they had to wrestle to place on a sheep halter before
they once again depart for a walk, with another new-found friend. It sounds
simple but we did have a few escapee sheep and Owen'’s sheep went rogue
across the field, without Owen attached, which was hilarious. The day finished
with the student teachers searching for the Karma Llama stress toys that we
had hidden around the farm and was a perfect way for them to start half term.

In terms of workload, student teachers have been learning from colleagues
throughout the year, strategies on reducing workload. We did however want

them to gain a greater insight into how technology and Al could improve their
workload, so the second stage of their wellbeing and workload programme is

to attend a course at the York STEM centre, to find out from experts, some of the
strategies that could help them improve their workload, which would support their
wellbeing as they enter into the next stage of their teaching career.

If schools are interested in Natalie coming to their school with some of her Alpacas.
Natalie does have an Alpaca mobile, and she regularly takes some of her Alpacas
to schools and care homes, in the local area. Natalie would happily travel around 45
minutes to any school who would like their pupils to meet and walk the Alpacas.




The Impact of
Educational Environments

| am Dr Thamara Bulmer; | have worked at the University of Hull for the
past 10 years. During those years | have held several roles and have been
Program Director for Early Childhood Studies as well as interim Program
Director for the Working with Children Young People and Families
degrees. | am currently a lecturer on both those programmes.

The Early Childhood (three year taught) program focuses on the
development of young children from birth to eight and we also deliver the
Graduate Practitioner Status in conjunction with the degree. This is an exciting
program as students get to undertake placements in various settings, gain
lots of knowledge about developmental aspects of children and work with our
youngest in society.

Dr Thamara Bulmer

The Working with Children Young People and Families (2 year taught) programme supports
our students to be able to gain knowledge and experience in working in various settings

to gain practical experience and to gain a deep understanding of family dynamics as well
as being taught wider aspects such as the multiagency professional relationships and
safeguarding aspects involved in future job roles.

UNIVERSITY

As part of the delivery of these two courses, | enjoy sharing
different environmental settings with the students to enable
them to gain wider knowledge and understanding of the

different aspects of learning. Therefore, learning does not
just take place in the lecture theatres and during their
placements, | also take the students on visits to various
settings such as The Deep, different organisations within

Hull such as Home Start, the Octagon (which is a family
hub) and Densholme Care Farm which is a farm which
offers social, educational and therapeutic development
opportunities for children who find regular mainstream

education challenging. We also deliver Forest school
education as a team at the university, to enable the
students to have a wider view of educational and learning
practices.

Personally, | feel it is very important to share outdoor
learning and wider educational visits with the students,
as this enables them to also consider those children

and families who need different support and who
benefit from broader support systems.


mailto:T.Bulmer@hull.ac.uk

I am further very interested in values people hold
and how these values impact on the choices they
make. As part of my Doctorate, | researched the
topic of values and how parents used their values
to make choices for their children’s educational
journey. | am passionate about sharing this
knowledge with my students as they will all work
with families in different capacities in the future

so to take the family values into account and to
gain wider understanding of their needs as these
could be personal values, family values or indeed
religious or cultural values, and this will help our
future workforce to put the correct support in place.
I have written a blog on professional love which can
be read on my Linkedin page (see link below), which
shares some of the Professional love | am trying to
give to my students so that they in turn are able to
use this professional love within their practice in the
future.

I have been a Trustee at Home Start Hull for several
years now and we support families with practical
and emotional advice in their homes when they
may have practical issues for a variety of different
reasons. We have a lot of fantastic volunteers who
visit families on a regular basis, and we also provide
different projects such as Partners and Dads peer
support group, Start for Life and the Families in Mind
project. All these projects support families.




Governance MNGA

Pupil Voice

Using pupil voice in school means listening to pupils’ wishes and opinions and involving them in decision-
making. Schools that are committed to pupil voice:

» provide time, space and resources for pupil participation
» train and develop staff so they can support pupil participation
» encourage and value the voices of all

Ofsted expects schools to actively seek and listen to pupils’ views and experiences so
that they can take action to address any concerns where needed. This guide
provides an overview of the benefits of pupil voice and explains the governing
board's role in supporting effective pupil participation.

Pupil voice benefits -~

Effective pupil participation can support pupil success and wellbeing. It
encourages citizenship skills by making pupils active participants of the
school/trust. It can also help to build positive pupil-staff relationships.

Engagement methods

Schools should use a range of methods to regularly engage with
pupils. Methods vary based on the setting and phase of education.
Examples include:

»  surveys
» focus groups
»  one to one discussion

»  working groups (which could include pupils, staff and
governors/trustees)

» school councils and other peer-led activities

Some schools and trusts use schemes such as the UNICEF
Rights Respecting School Award to support their work
around pupil engagement. Adaptable and inclusive
opportunities to participate should be accessible
and inclusive for all pupils and students. This means
the methods used consider the age of pupils,
communication abilities and needs, and methods do
not exclusively favour ‘articulate’, ‘confident’ or ‘well
behaved’ pupils.
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Questions to ask

»  What mechanisms are in place for
regular, meaningful engagement?

»  When are pupil views gathered? Are they
involved throughout the decision-making
process?

» Are we including a range of different pupil
groups?

»  Are the methods used suitable for different
age groups and for those with special
educational needs and disabilities (SEND)?

» Do pupils have the knowledge and skills they
need to get involved?

» How are pupil engagement activities managed
safely (considering data protection, confidentiality
and safeguarding responsibilities)?

Clear scope and

responsibility

Pupil engagement should have a clearly defined scope and
purpose, which is communicated to all those involved. This
means pupils understand the purpose for which they are
sharing their views, how their views will be used and what may or
may not happen as a result.

Tangible outcomes and feedback

Pupil voice activities should have tangible outcomes, and feedback should be shared with pupils and students. In practice this
means engagement has a real impact on pupils’ education, their wellbeing or wider school experience, pupils know how their
views have been used and what action has been taken as a result and engagement is continuous and intentional.

Governing board engagement

While school staff are responsible for pupil voice activity, there are occasions for the governing board to engage with pupils.
Examples include:

»  talking to pupils on school monitoring visits
» inviting pupils to governing board meetings
» governors/trustees attending pupil councils (and similar forums)

» pupil reports to the governing board Pupils’ views should be taken into account as part of the
board’'s monitoring activity and to support decision making

Governing boards should work with school leaders to identify pupil feedback channels and
determine suitable topics and methods for engagement. Governing boards should also

evaluate and monitor existing engagement activity to identify what is working well and
any areas requiring improvement.



overnor
Event

Recently, | had the pleasure of welcoming
Governors and Senior Leaders from across
our Wonder Learning Partnership Trust to
Pocklington Junior School for a joint Local
Governing Committee (LGC) event. It was a real
privilege to host the evening and provide an opportunity for
our wider Trust community to come together, share ideas, and explore key
priorities in our ongoing journey of school improvement.

We began the evening with refreshments, allowing everyone time to settle in, connect informally, and speak to fellow governors
from across different schools. Many commented on how valuable this time was — it created a relaxed atmosphere and set the
tone for what became a very positive and purposeful evening.

Governors then had the opportunity to attend one of three themed sessions: Reading, Maths or SEND. Each session was led by
members of our dedicated staff team and designed to offer a window into how we are approaching school improvement at
Pocklington Junior School. It was particularly rewarding to be able to showcase our Enhanced Resource Provision, The Nest, and
to invite governors into our newly refreshed library during the Reading session. These sessions gave a real sense of the work
we're doing to raise standards and improve outcomes for all children.

Following the learning sessions, governors moved on to their individual LGC meetings — with added insight and context from the
school-based discussions that came before.

What struck me most throughout the evening was the strength of collaboration. Governors were generous with their feedback
and engaged thoughtfully in the sessions, asking questions and offering reflections. | was also delighted to hear how valuable it
was to simply have the time and space to connect with others in similar roles across the Trust. These relationships really matter
— they strengthen our shared commitment to continuous improvement.
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Here are just a few of the kind comments we received:

“The evening was really well organised and made excellent use of time — a model we should look to use
going forward. Having refreshments at the start created a welcoming environment and the professional
learning sessions were highly relevant. The focus on reading, maths and SEND — particularly showcasing
the library and our Enhanced Resource Provision — reflected key trust priorities and gave a real sense

of how PJS is driving forward. It was great to see strong representation across the sessions and lots of
positive discussion. A huge well done to all for their hard work in organising it.”

— Sandra Burley, Chair of Governors, Pocklington Junior School

“Lovely to see Governors and Senior Leaders of our Trust comparing experience and practice to improve
the quality of provision for our Community and Children in a relaxed and informal atmosphere.
This is what Wonder is at its best.”

— John Sinclair, Vice Chair of the Trust Board
I am incredibly proud of our staff for leading the sessions with such professionalism and passion, and I'm so pleased that our

governors found the evening valuable and informative. Thank you again to everyone who attended and supported the event — it
was a true team effort.

I look forward to building on this success and creating more opportunities for collaboration and shared learning across the trust.

Warm wishes,

Mrs Kelly Foxton
Headteacher
Pocklington Junior School




Safeguarding

Prevent: Extremism and Radicalisation

What is extremism and radicalisation?

Extremism is vocal or active opposition to fundamental British values, including democracy, the rule of law, individual liberty and
mutual respect and tolerance of different faiths and beliefs. We also include in our definition of extremism calls for the death of
members of our armed forces, whether in this country or overseas.

Radicalisation refers to the process by which a person comes to support terrorism and forms of extremism leading to terrorism.

A radicaliser is an individual who encourages others to develop or adopt beliefs and views supportive of terrorism and forms of
extremism leading to terrorism.

UK definition of Terrorism (Terrorism Act 2000) is

“an action that endangers or causes serious violence to a person/people; causes serious damage to property; or
seriously interferes or disrupts an electronic system. The use or threat must be designed to influence the government or to
intimidate the public and is made for the purpose of advancing a political, religious or ideological cause.”

What is Prevent?

PREVENT is one of the four elements of CONTEST, the government’s counter-terrorism strategy. It aims to stop people who are
vulnerable to extremism and radicalisation from becoming terrorists or supporting terrorism. The Home Office works with local
authorities and a wide range of government departments and community organisations to deliver the Prevent Strategy.

When should | be concerned that a child, young person or adult is at risk of radicalisation, or
engaged in extremist behaviour?

If you notice any behaviours which give you concern regarding a person being vulnerable to extremism or radicalisation you
should consider if the adult at risk is:

» Engaging with ideology, and
»  Has the capability and
»  Has the intent

The table will provide you with key areas of vulnerability and questions for you to check your concerns regarding an adult at risk.

What to do if you have a concern?

If you have a concern that a person may be at risk of radicalisation or engaged in extremist behaviour, you should follow your
safeguarding procedures and share your concerns, including discussing with the Safeguarding Lead for your school setting.

Professionals wishing to raise a concern should speak to the Customer Service Centre/Emergency Duty Team or use the:

» Universal Referral Form (for children)

» Raising a Concern Form (for adults)

If you believe a person is in immediate harm or danger this matter should be reported to the police immediately by dialling 999.
You can also contact your local police or dial 101 (the non-emergency number). They can talk to you in confidence about your
concerns and help you gain access to support and advice.
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https://www.safeguardingchildren.co.uk/wp-content/uploads/2023/06/Universal-Referral-Form-June-2023.doc
https://www.northyorks.gov.uk/sites/default/files/fileroot/Health and social care/Safeguarding/Raising a concern form locked 2020.docx

What is Channel?

Channel is part of the Prevent strategy. The process is a multi-agency approach to identify and provide support to individuals
who are at risk of being drawn into terrorism.

Note: Channel is a voluntary programme where consent is required from an individual. This runs in parallel to safeguarding
procedures undertaken by the Local Authority.

Useful resources/training/contacts

» www.gov.uk — Home Office site that contains departmental advice and national guidance

»  www.safecampuscommunities.ac.uk — Dedicated to preventing violent extremism and radicalisation in higher education.
Promoting community cohesion, inter-faith relations and good practice

»  https://actearly.uk/ - Act Early — An initiative designed to provide practical help and guidance to the public in order to stop
people becoming terrorists or supporting terrorism

» www.nactso.gov.uk - For business security advice regarding protective security for buildings, crowded places and cyber

security

» www.getsafeonline.org — Home Office supported national website on online safety including the reporting of online
extremist content

Vulnerability

Key Questions for consideration

Personal Personal A sense of isolation / Adolescence [ Low Has there been a significant shift in the individual’s
self-esteem [ Driven by the desire for ‘adventure’ behaviour or outward appearance that suggests a
and excitement new social/political or religious influence.
Unmet Aspirations such as: Perceptions of Does the individual vocally support terrorist attacks;
injustice [ Feeling of failure / Rejection of civic life either verbally or in their written work?
| Experience of poverty, disadvantage or social
exclusion [ Searching for answers to questions Does the individual have any marks, scars or
about identity, faith and belonging / tattoos which are linked to extremist groups?
Special Educational Need —difficulties with social
interaction, empathy with others, understanding the
consequences of their actions and awareness of
the motivations of others.

Family Family tensions. Has the individual conflicted with family over

religious beliefs/lifestyle/dress choices?

Conflict with family over religious beliefs, lifestyle
choices or extreme political views.
Rejection by family.

Religion Recent religious conversion. Has the individual witnessed or been the

Page 16

Identity confusion — e.g. Distance from cultural/
religious heritage and uncomfortable with their
place in the society around them.

Rejection by faith groups.

"8

perpetrator/ victim of racial or religious hate crime
or sectarianism?

Has the individual conflicted with family over
religious beliefs/lifestyle/dress choices?



http://www.gov.uk
http://www.safecampuscommunities.ac.uk
https://actearly.uk/
http://www.nactso.gov.uk
http://www.getsafeonline.org

Vulnerability

Key Questions for consideration

Environmental

A traumatic or series of traumatic events — both
personal or national.

Victim or witness to race or religious hate crime.
Uncensored access to extremist propaganda.

Influenced by world events and a sense of
grievance resulting in a need to make a difference.

Vulnerability

Have international events in areas of conflict and
civil unrest had a personal impact on the individual
resulting in a noticeable change in behaviour?

It is important to recognise that many people
may be emotionally affected by the plight of
what is happening in areas of conflict (i.e. images
of children dying) it is important to differentiate
them from those that sympathise with or support
extremist activity.

Is there a pattern of regular or extended travel
within the UK, with other evidence to suggest this is
for purposes of extremist training or activity?

Key Questions for consideration

Social

Rejection by social group.

Drawn to a group or individual who can offer
identity, social network and support.

Pressure from peers associated with extremism.

Disassociating from existing friendship group and
becoming involved with a new and different group
of friends.

Driven by a need to raise self-esteem and promote
‘street cred'.

Vulnerability

Does the individual person frequent, or is there
evidence to suggest that they are accessing the
internet for the purpose of extremist activity?
(e.g. Use of closed network groups, access to

or distribution of extremist material, contact
associates covertly via Skype/email etc.)

Does the individual support groups with links to
extremist activity but not illegal/illicit

e.g. propaganda distribution, fundraising and
attendance at meetings?

Does the individual have experience of poverty,
disadvantage, discrimination or social exclusion?

Key Questions for consideration

Criminality

Experiences of imprisonment.
Poor resettlement/reintegrotion.

Previous involvement with criminal groups.

TMpl,

Has the individual joined an extremist organisation?

Is the individual known to have possessed or is
actively seeking to possess and|/ or distribute
extremist literature/ other media material likely to
incite racial/ religious hatred or acts of violence?
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